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COURSE SYLLABUS 

COURSE TITLE: 
Alternative Field Experiences Practicum I: Adult Learning and Community-Based Educational Settings
COURSE CODE: 
EXPR 423.3

TERM: 


Spring, Fall or Winter
COURSE CREDITS: 
3



DELIVERY: 

Six week field placement 
CLASS SECTION:
per block


START DATE:

September 2018
CLASS LOCATION:
N/A



LAB LOCATION:
N/A

CLASS TIME:

N/A



LAB TIME:


N/A

INSTRUCTOR:

TBA
The College of Education acknowledges that it resides on Treaty Six territory and the homeland of the Métis. We pay our respect to the First Nation and Métis ancestors of this place and reaffirm our relationship with one another. We recognize that in the course of your studies you may spend time learning in other traditional territories. We wish you safe, productive and respectful encounters in these places.
Course Description                                                                                   
This six-week field experience for teacher candidates who are enrolled in any of the undergraduate Bachelor of Education program routes involves directed observation, peer reflection, and teaching opportunities in an adult learning or community based setting. The course is designed to include learning experiences focused on the organization of educational services and professionalism; teaching and learning; Indigenous and inter-cultural education; and, working with students/clients with exceptionalities.
Rationale
The course offers teacher candidates the opportunity to engage in a formal, but time-limited, field experience opportunity paired with collaborating teachers/mentors in adult learning, or community based settings. Experiences are structured around the organization and administration of the educational setting, teaching and learning, Indigenous and inter-cultural education, and working with students/clients with exceptionalities. The field experience is also intended to build relationships and networks of support for teacher candidates who are interested in working in these unique contexts. 
Pre-Requisites

EDUC 322 or EDST 322; 24 credit units of required 300-level Education course work with a 60% ED.W.A.; the completion of credits for two teaching areas; and, credit for the field experience component of the program. 
EXPR 423.3 and EXPR 425.12 together are the equivalent of EXPR 422.15.
Learning Outcomes

By the completion of this three credit unit course, students enrolled in the course will:
· Explore how education providers are organized and administered;
· Reflect upon the professional and legal obligations of educators in educational contexts;

· Understand paradigms of teaching and learning reflected in and through teacher practice in educational contexts;
· Become familiar with curricula and how they are used to support teaching and learning in educational settings; 

· Engage in preparation, teaching and assessment of lessons;
· Become familiar with Indigenous and inter-cultural contexts, and their relationship to teaching and learning;

· Experience the planning process for students with exceptionalities and how services are organized in educational settings; 

· Reflect on one’s personal and professional strengths as an educator and how that will support transitions into educational settings;
· Create plans for developing one’s own professional capacity as an educator;
· Develop respectful, mutually supportive and collaborative professional relationships with collaborating teachers/mentors and other members within the educational setting.

In order to meet the learning objectives of this course, students will engage in a number of field experience opportunities:

· Engage in mutually affirming and co-created conversations with collaborating teachers/mentors to learn about each other’s teaching backgrounds, experiences, contexts, and teaching styles.

· Observe and interact with students, paying particular attention to student diversity in terms of culture, language, learning styles, and engagement in learning;

· Observe teacher preparation efforts, teaching styles, instructional styles, assessment methods, extra-curricular participation, and relationships with students and other colleagues;

· Be involved in classroom activities by assisting teachers, tutoring individuals, working with small groups, and teaching lessons;
· Engage in opportunities to attend to aspects of the school and the school culture outside of the formal setting: playgrounds, staffrooms, extra-curricular events, school or community events, cultural events, etc.;
· Create opportunities to observe in unfamiliar teaching areas and/or programs;
· Co-plan and teach at least two lessons; 
· Engage in professional reflection with the collaborating teacher/mentor on the observations of lessons and structured experiences;
· Gain a stronger sense of professional identity, and gain insight into the realities of teaching.
Additional Activities can be found in Appendix A.
Teacher Certification Competencies (TECC)
Student observations, participation and teaching efforts are organized around a number of the Teacher Certification Competencies (TECC) that students are expected to demonstrate in order to receive professional certification from the Saskatchewan Professional Teachers Regulatory Board.
NOTE: In the educational settings supported in this course, there may exist other valuable competencies or standards of professional practice that teachers are asked to demonstrate/develop, and could be used to broaden the experience of students. 

Please see Appendix C for these competencies. 

Class Schedule
Normally, EXPR 423.3 will take place over the course of six consecutive weeks within an academic term.  However, each student will work with the collaborating teacher/mentor and the Field Experiences Coordinator to ensure that the plan for engagement in the six weeks is appropriate for the nature of activities and the scheduling needs of teachers and students throughout the term.
Attendance Expectations

Students will attend an orientation prior to the beginning of their placement to learn about the requirements of the course, to meet their collaborating teachers/mentors when possible and the EXPR 423.3 Field Experience Coordinator, to discuss travel and/or logistical concerns, and to ensure all documentation is in place and/or university requirements have been met. While off campus in educational settings, students will be punctual in attendance, engage in field-based opportunities, participate in the life of the educational organization and reflect regularly on the experience with collaborating teachers/mentors. In addition, students will collaborate with the collaborating teachers/mentors to draw upon previous knowledge, skills and experiences to co-create and/or present two lessons to individuals, small groups and/or the whole group. 

Any absences must be communicated to the collaborating teacher/mentor as well as the Field Experience Coordinator at least half an hour prior to the start of the workday on the day of the absence, with acceptable explanations provided.

The University Course and Program Catalogue stipulates, “Regular and punctual attendance is expected of students in all their classes (including lectures, laboratories, tutorials, seminars, etc.)  Students who neglect their academic work may be excluded from the final examinations.”  When applied to this course, this statement shall mean that a student is allowed to be absent from at most 3 hours of class on campus/7 hours of class (one day) in educational settings.  When a student has been absent without providing the Field Experience Coordinator with an acceptable explanation, the student will receive a written reminder regarding the attendance regulation. If there are further unexcused absences, the student will not receive credit for the course. Students having valid reasons for being absent from a class (illness, death in the family, etc.) shall provide the Field Experience Coordinator with appropriate evidence to support the reasons given.
MANDATORY Criminal Occurrence Security Check/Criminal Record Check (COSC/CRC)

Criminal Occurrence Security Checks/Criminal Record Checks (COSC/CRC), with the additional requirement of the vulnerable sector check, are mandatory for ALL students who engage in field experience placements in Saskatchewan.  In alternative educational settings, there may be additional security requirements necessary.
1. The criminal occurrence security check/criminal record check (COSC/CRC) must be an original document that is dated within six months of the start date for field experiences and includes a vulnerable sector check.

2. You will not be allowed to enter the educational setting for the field experience without a passed COSC/CRC delivered to the appropriate location. 
3. COSCs/CRCs can be obtained from the local city police or the RCMP and take about two weeks to process by these groups. Programs Office staff suggest that students request three originals to retain for future use.

4. The costs for the COSC/CRC are to be paid by the applicant.

5. Verbal reporting of any new criminal charges must be done (no later than two working days after being charged) to the administrator of the educational setting where field experiences are taking place, and this report must be followed immediately by a written report outlining the charges. Relevant circumstances may be included so that the administrator or a designate can investigate further.
If You Have a Criminal Record
Students with a criminal record are advised to seek advice from the Field Experience Coordinator as to whether they will be eligible to teach once they complete the Bachelor of Education degree. Students who have criminal records are advised to apply for a record suspension (formerly pardon) as soon as possible. Further information regarding eligibility to receive certification and application for a record suspension can be found at: https://www.canada.ca/en/parole-board.html. Click on “Record Suspensions” for more information.
Recommended Resources

For extensive support information on field experiences, visit the College of Education Field Experiences website:

http://www.usask.ca/education/students/undergraduate/field-experiences.php#FieldExperiences

Other Recommended Materials
Coelho, Elizabeth (2016). Adding English: A guide to teaching in the multilingual classrooms.  Toronto: University of Toronto Press. 

Gibbons, Pauline. (2009). English Learners academic literacy and thinking. Learning in the challenge zone. Portsmouth, NH: Heinemann.
McTighe, J., & Wiggins, G. (2005) Understanding by Design. Alexandria, VA:  Association for Supervision and Curriculum Development (ASCD).

Tomlinson, C. A., & Imbeau, M. B. (2010). Leading and managing a differentiated classroom. Alexandria, Virginia: ASCD.

Wong, H. K., & Wong, R. T. (2009). The first days of school: How to be an effective teacher. Mountain View, CA: Harry K. Wong publications.
Zweirs, Jeff & Soto, Ivannia (2016) Academic language mastery: Conversational discourse in context. Thousand Oaks, CA: Corwin.
Zweirs, Jeff. (2008). Building academic Language. Essential practices for content classrooms. San Francisco, CA:  Jossey-Bass

Required Experiences

Time Commitment

· EXPR 423.3 consists of a six week practicum that takes place in an adult learning or community-based setting. Teacher candidates must make themselves available for the time commitment and attendance requirements for this portion of the Bachelor of Education degree.

Orientation and In-​Services

· The extended practicum process begins with a mandatory orientation session

· There may exist day-​long in-​services that are set by the collaborating teachers/mentors. Attendance for these events is a requirement. 

Two Focused Observations with Peer Reflections
· During the first week of the practicum, find two opportunities to observe your collaborating teacher/mentor or to observe two different educators, as they teach lessons to individual students, groups of students, and/or the whole class of learners.  Using the TECC Observation Tool provided in Appendix C, and/or other standards that are in place in the educational setting in which you are working, reflect on the competencies being reflected in the observed teaching practice.  Write down what you consider to be “evidence” of those competencies.  Create at least one question for each of the four TECC categories (Professional/Personal Competencies, Knowledge Competencies, Instructional Competencies, and Curricular Competencies, as well as Cultural Competencies) brought to mind during the observations that you will explore further with these educators. 

· After the focused observations have been conducted, set up a time to have a conversation with the educator(s) you observed.  Have a conversation with the educators about the lesson(s) you observed, and ask them to respond to the minimum of five questions you created.  Then ask them to choose one Teacher Certification Competency (TECC) from each of the four categories (Professional/Personal Competencies, Knowledge Competencies, Instructional Competencies, and Curricular Competencies, as well as a Cultural Competency), and talk about how they develop/demonstrate those competencies in their teaching practice and/or interactions with others.  

Learning Intent:  

· Familiarity with Teacher Certification Competencies (TECC) and/or other local standards of practice

· Inquiry into the nature of professional practice 
· Consideration of what constitutes “evidence” of TECC or other standards of practice in teacher practice
· Understanding how TECC or other standards of practice are embedded in the “everyday” professional expectations of educators

· Developing respectful, mutually supportive professional relationships

· Increasing awareness of the complex nature of teaching in educational contexts
Teaching Requirements

· Half-time time teaching for at least one week and if necessary can be longer.

· Teacher candidates begin the extended practicum by teaching one lesson per day by the second week, building up to a mandatory minimum of one week of half time teaching. During half time teaching, the teacher candidate assumes all the teaching responsibilities of the collaborating teacher/mentor (lesson planning and teaching, grading and reporting, communication with students. parents, etc.)

· Teacher candidates are responsible for assessing students’ progress of every lesson and subject they teach. They are expected to complete progress reports and be in attendance for required teacher events.
· Lesson plans are a requirement.  They continue throughout the teacher candidacy and are included in the unit plan. The lesson plan format required is dependent upon the progress of the teacher candidate at that time. A day planner does not substitute as a lesson plan during any time of teacher candidacy.
· The graphic below outlines the approximate progression of teaching responsibilities. 
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Lesson Planning

· Throughout the practicum, teacher candidates develop short-​term and long-​term planning abilities following the Understanding by Design (UBD) framework. All teacher candidates will begin by submitting Extensive formal lesson plans to their collaborating teachers/mentors for feedback prior to teaching the lesson. As the teacher candidates display their proficiency in the Extensive lesson plan, they will move to a Modified lesson plan that includes the same features of the Extensive lesson plan, only in a less detailed and less formal manner. Finally, the teacher candidates will move to a Simple lesson plan that is informally written, but still must include the lesson’s curricular connections and a general description of the lesson. Depending upon the lesson and area of focus to observe, each lesson should focus on one to three TECC goals or the appropriate curriculum goals for the educational setting.
· Have conversations prior to the lessons with the collaborating teacher/mentor so that the two of you are clear on the focus of the lesson. After teaching lessons, try to set up times to meet to engage in a reflective conversation related to lessons.  Consider responding to the following questions:
· From what skills and experiences were you able to draw that helped support the design and delivery of the lesson?  What went well and what did not go so well?  Why? 

· What did you notice about the student experience of the lesson as you were teaching?  How were you able to foster and assess student engagement and learning of the lesson? 
· Reflect on the two Teacher Certification Competencies (TECC) and a Cultural Competency you chose to target for this lesson.  What evidence was there in your lesson plan and the teaching of the lesson of these competencies?  What thoughts, concerns, or professional questions do you now have about planning, teaching and learning as a consequence of engaging in this work?  

· What more could you do to increase your skills, knowledge and self-confidence in these areas?
Learning Intent:  

· Developing respectful, mutually supportive professional relationships

· Gaining experience with instruction, assessment and engagement strategies 

· Engaging in the lived experience of teaching a lesson 
· Reflecting on one’s personal and professional strengths 

· Creating plans for developing one’s own professional capacity 
Note:  Lesson plan template are provided in Appendix B (or another of your choice). Additional Lesson Plan templates can be found at: http://www.usask.ca/education/students/undergraduate/field-experiences.php#ToolsandResources
Unit Planning 

· Throughout the practicum, teacher candidates will most likely prepare approx. 2-3 original or substantially adapted formal unit plans of at least 5 lessons each. The lesson plans in the units can take the form of an outline and then further expanded while teacher candidates are teaching the unit. One of these unit plans is to be submitted to the collaborating teacher/mentor and must be created using the Understanding by Design (UBD) Model.
· The required unit must be provided to the collaborating teacher/mentor at least one week in advance of the planned implementation date.

· Feedback on the required unit is to be provided by collaborating teachers/mentors prior to implementation.  
· The unit should be co-​generated with the collaborating teacher/mentor with an agreed upon unit focus.

· The unit must infuse Indigenous and/or inter-cultural content and perspectives.

· The unit should be directly connected to curricula used in the educational setting (addressing Broad Areas of Learning, Cross-curricular Competencies, outcomes/ indicators) and include specifically identified outcomes/indicators, identified knowledge and skills, assessment and evaluation plan, and a detailed learning plan.

· UBD link: Unit Planning template  - https://education.usask.ca/students/undergraduate/field-experiences.php#ToolsandResources
Professionalism

· Regardless of educational context, the Teacher Candidate-​Collaborating Teacher/Mentor relationship should respect the Saskatchewan Teachers Federation Code of Professional Ethics and the Standards of Practice.  It should also respect the regulations regarding conduct and competence of the Saskatchewan Professional Teachers Regulatory Board. In addition, teacher candidates must always adhere to the Professionalism guidelines set forth by the College of Education.
· Because they are not yet certified by the province and for the protection of everyone involved, teacher candidates must never be in the care of students without direct supervision. University of Saskatchewan College of Education Field Experiences Learning Policy 6.5.11 states that the teacher candidate is not to be used as: 

· a certified teacher; 

· a substitute teacher; 

· a coach, except as an assistant under the supervision of a certified teacher; 

· the primary supervisor of playgrounds, halls, dances, games, etc. Teacher candidates should be expected only to assist with these duties; or 

· a driver for the purpose of transporting students 

Extracurricular Opportunities

· The extended practicum is centered on developing the teacher competencies. Although participating in extra‐curricular activities can be a component of the work, it is important for teacher candidates to ensure a balance is maintained. The majority of time should be devoted to the courses teacher candidates are teaching.

NOTE: The table below is suggestive of the content areas and activities that are recommended experiences. It is expected that many of the learning activities will overlap as the field experience proceeds (for example, activities related to Indigenous and Inter-cultural Education will overlap with activities related to Curriculum, Instruction and Assessment, etc.).

	Course Organization
	Recommended Experiences

	Orientation (1-2 days)
	Meet and greet

Roles and protocols (Field Experiences Coordinator, Collaborating teachers/mentors, communication channels, dealing with concerns, etc)

Expectations (course, educational setting, peer relationship)

TECC

Team profiles (Student and Collaborating teacher/mentor)
Reflection on team profiles (strengths, areas on which to focus, differences, similarities, etc)

Travel and logistics

Culture, protocols, and community

	Pillar #1: Organization of Educational Settings and Professionalism
	Orientation to educational setting
Organizational structure of educational setting
Professional ethics and codes of conduct; norms for working with colleagues and staff
Nature of professional roles in the educational setting and how they are connected/supervised
Policy context

Visits with organizational leaders
Organizational culture

Student behavior and discipline

Parental/Community engagement

Organization of extracurricular/community events

Professional reading

	Pillar #2: Curriculum, Instruction and Assessment 
	Overview of curricula

Teaching and learning philosophies 

Focus of instruction and assessment

Available resources/how to acquire them

Discussions/Visits with teaching and learning professionals (consultants, learning specialists, resource, psychologists, etc.)
Pedagogy or androgogy
Teaching with technology

Differentiated instruction and assessment

Organization of services for students with exceptional needs 

Reporting

Evaluating programs

Professional reading

	Pillar #3: Indigenous and Inter-Cultural Education
	Indigenous and inter-cultural education priorities for the educational setting
Treaty education

Discussions with personnel who have lead roles in fostering Indigenous and inter-cultural education (i.e. lead teachers, consultants, directors, etc.)
Language and cultural programming
Opportunity to meet with elders and community cultural knowledge keepers
Participation in cultural opportunities in the educational setting and the community
Strategies to include Indigenous and inter-cultural perspectives across the curricula

Professional reading

	Final Assessment and Debrief 

	Time for touring related organizations/departments/communities

Completion of final assessment

Debrief of field experience

Feedback on experience
Lessons learned that can transfer to Saskatchewan pre-K-12 school settings


Assessment: Pass/Fail

This field experience is intended to provide a learning experience for the student as well as the collaborating teacher/mentor. As such, the general goal of assessment for the course is the completion of teaching responsibilities, and the completion of the time commitment for the course.  However, should it be determined in due process that after reflection, peer conversations, and involvement with the Field Experience Coordinator that:

· serious concerns arise that could compromise the safety, security or learning environments of students, colleagues, or university personnel; and/or 

· it is determined that the student would not meet the professional standards of conduct or teaching expected of teachers in Saskatchewan as indicated by the Code of Professional Ethics or the Standards of Practice of the Saskatchewan Teachers’ Federation, or the regulations regarding conduct and competence of the Saskatchewan Professional Teachers Regulatory Board, 

· it is possible that a student will fail the course and be required to repeat, or discontinue.
Essential Conversation and Final Assessment
· The final activity is to hold an essential conversation between you and your collaborating teacher/mentor on the last day of the field experience.  This conversation should be scheduled for 30 minutes.  During this conversation, you and your collaborating teacher/mentor will reflect on your experiences and the professional learning that has taken place. In particular, the conversation should touch on the extent to which the learning outcomes of the course have been met in relation to your professional learning about teaching and learning in this unique educational setting. In order to facilitate these conversations, it is recommended that students write regular personal reflections or field notes (1-2 per week) focusing on their experiences that can be used in conjunction with the TECC (or other standards of practice) and learning objectives of the course to frame each essential conversation.
· At the end of the course your collaborating teacher/mentor will sign the final assessment form (Appendix D) that acknowledges that you have completed the required activities for the practicum and provides for some self-reflection on progression towards the TECC or the standards of practice utilized in the particular educational context.  This form must be submitted to the Field Experiences Coordinator. 

Access and Equity Services for Students (AES)  
Students who require accommodation (learning, medical, physical, mental health, religious, etc.) are strongly encouraged to register with Access and Equity Services (AES) if they have not already done so. Students who suspect they may have disabilities should contact AES for advice and referrals. In order to access AES programs and supports, students must follow AES policy and procedures. For more information, visit https://education.usask.ca/students/undergraduate/field-experiences.php#Professionalism  or contact AES at 306-966-7273 or aes@usask.ca.  
The Field Experiences Office has an accommodation planning process for students who access AES.  The Field Experiences accommodation plan at the College of Education has been developed to support students during their Field Experiences courses who are registered with AES. It is an extension from the plan developed by AES and focuses on accommodating students when they are in the schools.

Please make an appointment with the Field Experience Coordinator to develop your plan. It is beneficial to make an appointment prior to your field experience course so the accommodation is completed before your time in the schools.  For more information, please visit the Field Experiences website at http://www.usask.ca/education/students/undergraduate/field-experiences.php#ContactUs
Professional Accountability

Professional Accountability: Supporting College of Education Positive Relationships
Students, staff, faculty, and instructors in the College of Education aspire to the high standards of professionalism associated with the teaching profession.

Please view the College of Education website regarding Professional Accountability:

https://education.usask.ca/students/undergraduate/field-experiences.php#Professionalism
Student Supports

Student Learning Services

Student Learning Services (SLS) offers assistance to U of S undergraduate and graduate students. For information on specific services, please see the SLS website at: https://library.usask.ca/studentlearning/.
Student Central
Student Central focuses on providing developmental and support services and programs to students and the university community. For more information, see the Student Central website at: https://students.usask.ca/student-central.php.
College Supports

Undergraduate Field Experiences Coordinators, Field Experiences Officer, Academic Advisors, College of Education

Integrity Defined (from the Office of the University Secretary) 

The University of Saskatchewan is committed to the highest standards of academic integrity and honesty.  Students are expected to be familiar with these standards regarding academic honesty and to uphold the policies of the University in this respect.  Students are particularly urged to familiarize themselves with the provisions of the Student Conduct & Appeals section of the University Secretary Website and avoid any behavior that could potentially result in suspicions of cheating, plagiarism, misrepresentation of facts and/or participation in an offence.  Academic dishonesty is a serious offence and can result in suspension or expulsion from the University.

All students should read and be familiar with the Regulations on Academic Student Misconduct (http://www.usask.ca/secretariat/student-conduct-appeals/StudentAcademicMisconduct.pdf) as well as the Standard of Student Conduct in Non-Academic Matters and Procedures for Resolution of Complaints and Appeals (http://www.usask.ca/secretariat/student-conduct-appeals/StudentNon-AcademicMisconduct.pdf).
For more information on what academic integrity means for students see the Student Conduct & Appeals section of the University Secretary Website at: http://www.usask.ca/secretariat/student-conduct-appeals/forms/IntegrityDefined.pdf.
Appendix A
Some Suggested Activities:

 MACROBUTTON HTMLDirect 
☐  Get to know students
· Record observations about individual and group particularities (including patterns related to age, gender, learning abilities, interests/hobbies, apparent learning styles, apparent cultural/ethnic/racial/backgrounds, apparent socio-economic class, etc.)

 MACROBUTTON HTMLDirect 
☐  Get to know the community 
· Walk with a colleague around the community close to the educational setting
· Write a brief description of what is seen, heard, etc. (photo can be taken)

· Look at the community as a resource for students in the educational setting - jot down ideas for local field explorations

 MACROBUTTON HTMLDirect 
☐  Get to know the educational setting
· The physical and social organization of the facility
· Manner in which students interact with each other and the staff

· Patterns in how life in this educational setting is organized

 MACROBUTTON HTMLDirect 
☐  Observe learning activities in several classrooms and subject areas.
· Describe some particularities about the students in the classrooms, as well as the physical environment and materials in the classroom

· Describe opportunities for students to learn formally and informally in the classroom, in the educational setting and in the community

 MACROBUTTON HTMLDirect 
☐  Discuss assessment and evaluation practices with an educator 
 MACROBUTTON HTMLDirect 
☐  Work with individual students 
· Work with an individual student who needs extra support 

· Carry out more intensive individual tutorial work 

· Work with small groups of students in centres or workshop settings 

· Help prepare materials for the classroom and/or find resources that represent Indigenous and inter-cultural perspectives

 MACROBUTTON HTMLDirect 
☐  Work with students in language programs/settings  
 MACROBUTTON HTMLDirect 
☐  Carry out interest inventories with students 
 MACROBUTTON HTMLDirect 
☐  Help plan ways of infusing Indigenous and inter-cultural content and perspectives into lesson and unit plans
 MACROBUTTON HTMLDirect 
☐  Plan and implement a small group activity
 MACROBUTTON HTMLDirect 
☐ Team-teach lessons with a peer colleague 
 MACROBUTTON HTMLDirect 
 ☐  Share particular strengths or skill sets with staff 
 MACROBUTTON HTMLDirect 
☐ Arrange an opportunity to observe learning in an unfamiliar teaching area 
 MACROBUTTON HTMLDirect 
☐  Take advantage of professional development opportunities offered through the educational setting
 MACROBUTTON HTMLDirect 
☐ Share professional reading materials 
Appendix B

Simple Lesson Plan Template

Date:

Subject:

Author:

Grade Level:

Time Duration:

Overview of Lesson:

Teacher Certification Competencies (TECC):

1.

2.

Outcomes:

Indicators: 

Materials:

Activities and Procedures:

· Overview/Agenda/Review/Introduction:

· Subject Content and Teaching Strategies:

· Consolidation:

Assessment:

Reflections on the lesson:

1) How was this lesson effective/not effective?

2) Suggestions for a future lesson of this type

3) Changes made to the lesson while teaching

4) What strategies could I use to reinforce this lesson?

(Ideas and/or suggestions from others)

Appendix C
Focused Observation of Teacher Certification Competencies (TECC)
Student Name: 




Student Number: 
School:






Partner Teacher/Mentor Observed:




Class Observed: 

Observation Date: 
	1. Professional (Personal) Competencies
	Not Observed
	Observed With Noted Evidence

	1.1 demonstrates the ability to maintain respectful, mutually supportive and equitable professional relationships with learners, colleagues, families and communities;
	
	

	1.2 demonstrates ethical behaviour and the ability to work in a collaborative manner for the good of all learners;
	
	

	1.3 demonstrates a commitment to social justice and the capacity to nurture an inclusive, equitable and culturally responsive environment for the empowerment of all learners;
	
	

	1.4 demonstrates a commitment to service and the capacity to be reflective, lifelong learners and inquirers.
	
	


	2. Knowledge Competencies
	Not Observed
	Observed With Noted Evidence

	2.1 demonstrates knowledge of how the Canadian colonial context, especially in reference to Saskatchewan and Western Canada, impacts teaching and learning for Indigenous and non-Indigenous peoples;
	
	

	2.2 demonstrates knowledge of First Nations, Métis & Inuit culture and history, (e.g. treaties, residential school, scrip and worldview) and their impacts on contemporary experiences and relationships; 
	
	

	2.3 demonstrates knowledge of a number of subjects taught in Saskatchewan schools (disciplinary/interdisciplinary knowledge); 
	
	

	2.4 demonstrates an understanding of the organizational and legal contexts of schooling; 
	
	

	2.5 demonstrates proficiency in the language of instruction;
	
	

	2.6 demonstrates ability to use technologies readily, strategically and appropriately;
	
	

	2.7 demonstrates ability to strive for/pursue new knowledge.
	
	


	3. Instructional Competencies
	Not Observed
	Observed With Noted Evidence

	3.1 demonstrates the ability to use educational research, inquiry, and data for planning, instructional and assessment purposes;
	
	

	3.2 demonstrates the ability to utilize meaningful, equitable and holistic approaches to assessment and evaluation; 
	
	

	3.3 demonstrates the ability to use a wide variety of responsive instructional strategies and methodologies to accommodate learning styles of individual learners and support their growth as social, intellectual, physical and spiritual beings.
	
	


	4. Curricular Competencies
	Not Observed
	Observed With Noted Evidence

	4. 1 demonstrates knowledge of Saskatchewan curriculum and policy documents and applies this understanding to plan lessons, units of study and year plans using curriculum outcomes as outlined by the Saskatchewan Ministry of Education;
	
	

	4.2 demonstrates the ability to incorporate First Nations, Métis, and Inuit knowledge, content and perspectives into all teaching areas;
	
	

	4.3 demonstrates the capacity to engage in program planning to shape ‘lived curriculum’ that brings learner needs, subject matter, and contextual variables together in developmentally appropriate, culturally responsive and meaningful ways
	
	


Cultural Competencies Noted:

Additional Notes:

Reflective Questions as a Consequence of Observation
After completing the TECC Observation, list at least one question for each of the four TECC categories and one question based on Cultural Competency that you will explore further with these teachers.
I. Professional (Personal) Competencies

II. Knowledge Competencies

III. Instructional Competencies
IV. Curricular Competencies
V. Cultural Competencies
Appendix D
Final Assessment :  EXPR 423.3 Alternate Practicum – Adult Education
Instructions for submitting EXPR 423.3 assessment form

Field Education Website (CoE – Field Website)

http://www.education.usask.ca/fieldexperiences
This template can be found on the field website above under Alternate Practicums
   The College of Education is moving towards getting all documents in an electronic format. Therefore we ask you to adhere to the following procedures:  

· The partner teacher is to fill in the final evaluation online using the template below. The teacher candidate will then fill in their part under the section Self-Reflective Progress.  The partner teacher will print 2 copies of the report.  The teacher candidate will be responsible for getting both copies signed by all parties (principal, partner teacher and teacher candidate) and forwarding them to the facilitator for final signing.  

·   The teacher candidate will keep one copy of the final report with ALL SIGNATURES PRESENT 

·  After all signature are obtained, the facilitator OR mentor teacher should then arrange to have all the other original teacher candidates’ evaluations SCANNED with a proper scanning application within the school facility itself. Each student’s evaluation should be scanned into a separate PDF file, verified that all pages (both sides if need be) have been scanned properly and that they are in a proper format (right side up). The file naming convention used should conform to the following standard: 
Alternate_Practicum_423_6wk Adult_Ed_mmmyyyy_Lastname_Firstname_StudentNumber
·  These verified scanned evaluations should then be sent via email to the field office admin staff at education.fieldoffice@usask.ca along with a checklist of students under each facilitator/teacher.  
·  The facilitator will then bring back the other original evaluation reports complete with all signatures to the field office for a backup until the scans are verified along with the student checklist under each facilitator. 
Again, the Official Final Evaluation MUST be signed by partner teacher(s), the teacher candidate, the school principal and the facilitator.

This final evaluation report is an official document on which the teacher candidate relies as documentation of his/her teaching experience. 
IMPT: It is the responsibility of the teacher candidate to make sure they have a copy of this assessment fully signed by all parties for their files when they are applying for positions with school boards. 
PLEASE DO NOT INCLUDE THIS INSTRUCTION PAGE WHEN EMAILING THE SCANNED ASSESSMENT TO THE FIELD OFFICE!
Final Assessment :  EXPR 423.3 6-week Adult Education Alternate Practicum
Teacher Candidate Name                
Student Number      



Partner Organization
            


Collaborating Teacher / Mentor Name

Year                   Dates of Field Experience

Learning Outcomes:

By the completion of this 3-credit unit course, students enrolled in the course will:
· Explore how education providers are organized and administered;

· Reflect upon the professional and legal obligations of educators in educational contexts;

· Understand paradigms of teaching and learning reflected in and through teacher practice in educational contexts;

· Become familiar with curricula and how they are used to support teaching and learning in educational settings; 

· Engage in preparation, teaching and assessment of lessons;
· Become familiar with Indigenous and inter-cultural contexts, and their relationship to teaching and learning;

· Experience the planning process for students with exceptionalities and how services are organized in educational settings; 

· Reflect on one’s personal and professional strengths as an educator and how that will support transitions into educational settings;

· Create plans for developing one’s own professional capacity as an educator;

· Develop respectful, mutually supportive and collaborative professional relationships with collaborating teachers/mentors and other members within the educational setting
EXPR 423.3 Final Assessment

Acknowledgement of Completion of Course Requirements

The following assessment requirements for EXPR 423.3 have been completed:

☐ Two focused observations of teachers and reflective conversations (week #1)
☐  Submission and discussion of one unit plan
☐  Progressive engagement in the teaching of lessons after week #1

☐  Half-time teaching for one full week period

☐  Essential Conversation 
Self-Reflective Progress: TO BE COMPLETED BY THE STUDENT
Please summarize your progress toward the learning outcomes of this course. Please highlight areas of strength, and areas of continuing professional growth.
Areas of Strength:

Professional (Personal) Competencies:
Knowledge Competencies:

Instructional Competencies:

Curricular Competencies:


Cultural Competencies:
Suggestions for Professional Growth:

Professional (Personal) Competencies:
Knowledge Competencies:

Instructional Competencies:

Curricular Competencies:


Cultural Competencies:
Please indicate a final assessment for progression in this course:  

☐ PASS 

☐ FAIL
After reviewing the assessments from both the collaborating teacher/mentor and the student, we agree with the above recommendation.

Teacher Candidate Name                Student Number      

Signature

Collaborating Teacher/ Mentor Name                       

Signature

Principal / Administrator Name                       

Signature

Facilitator Name                       

Signature

Date: _____________________________

Revised Feb-27-2019 
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